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Abstract: This study examines the gap between students' expectations and the reality of their learning 

experience in an EFL university setting. While students anticipate adequate facilities, a well-structured 

curriculum, and a supportive English-speaking environment, they often face inadequate resources, cur-

riculum mismatches, and limited immersion. This disparity affects motivation, academic performance, 

and language proficiency. By identifying these gaps, the study offers insights for improving teaching 

strategies, curriculum development, and the overall EFL learning environment. This qualitative case 

study explores the gap between students' expectations and the reality of EFL learning in the English 

Education Department. Semi-structured interviews with three students from different academic levels 

provide diverse perspectives. Thematic analysis identifies key discrepancies in facilities, curriculum rel-

evance, and the English-speaking environment. Expert validation ensures the validity of interview 

questions. Findings highlight the need for institutional improvements to enhance students' learning 

experiences. This study explores the gap between English Education students' expectations and reality, 

impacting their learning. Key issues include inadequate facilities, a theory-heavy curriculum, and a lack 

of English use in daily communication, leading to reduced motivation and proficiency. Institutions 

must improve facilities, balance theory with practice, and foster an English-speaking environment to 

better prepare future educators. 

Keywords: EFL Students, Expectations vs. Reality, English Department, Facilities, Learning Environ-

ment. 

1. Introduction 

The transition from high school to university presents a significant shift in academic 
expectations, social environments, and personal responsibilities for students worldwide. This 
transition can be particularly challenging for students enrolled in English as a Foreign Lan-
guage (EFL) program, as they often anticipate a highly immersive and supportive English-
learning environment. Many EFL students enter university with the expectation that they will 
be surrounded by English in both academic and social settings, fostering an environment 
conducive to rapid language acquisition and professional development. They also expect 
structured curricula designed to prepare them for their future careers, along with adequate 
educational facilities that support an optimal learning experience. However, discrepancies be-
tween students' expectations and their actual experiences often emerge, leading to potential 
impacts on their motivation, engagement, and overall academic performance. 

This article discusses the phenomenon of how students feel expectations when entering 
college are different from what they expect or get so that the event becomes a problem that 
will be researched in this study. The importance of this research is because one of the factors 
that supports success is motivation. motivation is influenced by expectations so that unmet 
expectations will cause many adverse effects on the learning process, one of which is not 
developing their English language skills. Understanding these gaps between expectation and 
reality is crucial for educators, administrators, and policymakers in higher education. When 
students find that their anticipated immersive environment is not realized—such as when 
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native languages dominate communication in classrooms and among peers—they may expe-
rience frustration and a sense of disillusionment. Similarly, when courses fail to align with 
students' career aspirations, motivation can diminish. Additionally, inadequate facilities, such 
as outdated learning resources and limited study spaces, can hinder students’ ability to per-
form optimally. 

This study explores these mismatches in the English Department of a university setting, 
focusing on three key aspects: facilities, learning environment, and curriculum. Through an 
in-depth qualitative analysis, this research seeks to shed light on the challenges faced by EFL 
students and provide recommendations for improving educational infrastructure and curric-
ulum design to better align with student expectations. 

2. Preliminaries or Related Work or Literature Review 

a. EFL Student Expectations and Challenges in Higher Education 

The expectations of EFL students regarding university-level education have been widely 
studied. The transition from school to university is an incredibly significant period of change, 
it affects students' ability to adapt, and succeeding is identified [1]. In the environment of 
English as a Foreign Language (EFL) education, understanding students’ expectations plays 
a crucial role in shaping effective teaching strategies and curricular design. This assumption 
is rooted in theories of second-language acquisition, which emphasize the importance of input 
and interaction in language learning. However, the use of students' native language remains 
prevalent in classroom discussions, social interactions, and even instructional materials, lead-
ing to lower levels of engagement in English. Furthermore, there is a mismatch between the 
student's evaluation and experience, as well as the student's evaluation and the lecturer, which 
may be detrimental to the student's transition [1]. 

Another significant area of expectation pertains to the structure and relevance of univer-
sity curricula. Motivation plays a crucial role in second-language learning, and curriculum de-
sign directly influences student motivation. EFL students typically expect that courses will be 
tailored to enhance their language proficiency while simultaneously equipping them with pro-
fessional skills for their future careers, particularly in education. 

b. The Role of Educational Facilities in Language Learning 

Educational infrastructure significantly impacts the effectiveness of language learning. 
Learning resources, technological tools, and study spaces contribute to students' ability to 
practice and develop their language skills. Indicators of learning facilities are Learning space 
or right, learning furniture, learning aids and learning resources [2]. With adequate facilities, 
teachers can develop more innovative and interactive learning methods. In many developing 
countries, universities struggle with outdated materials, insufficient digital access, and over-
crowded classrooms, which can hinder effective language acquisition. Incorporating digital 
platforms and modernized facilities can bridge this gap by enhancing students' access to Eng-
lish-language content and interactive learning methods. Despite evidence supporting the ne-
cessity of well-equipped learning environments, many universities fail to meet these standards 
due to budgetary constraints and administrative priorities. The disparity between students’ 
expectations of a resource-rich academic environment and the reality of limited institutional 
support has been noted; such discrepancies contribute to declining student satisfaction and 
increased dropout rates in EFL programs. 

c. Bridging the Gap: Policy and Pedagogical Implications 

Addressing the gap between EFL students' expectations and realities requires a multi-
faceted approach involving curriculum reform, institutional policy adjustments, and pedagog-
ical innovations. Universities should prioritize student-centered learning experiences, inte-
grating real-world applications into language education. Additionally, promoting an English-
speaking culture through campus-wide initiatives, extracurricular activities, and digital engage-
ment can help reinforce language immersion. Furthermore, policy changes emphasizing fac-
ulty training and infrastructure development can create a more supportive learning environ-
ment for EFL students [3]. Without adequate support, students may feel less motivated to 
learn and use English outside the classroom. Parents' involvement in their child's learning 
process is crucial to building students' confidence and interest in English. A mismatch in this 
support can widen the gap between students' abilities and learning expectations. 
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d. Research Contribution and Study Rationale 

Although previous research has explored various aspects of EFL education, there re-
mains a lack of comprehensive studies examining the misalignment between student expec-
tations and actual experiences within English Departments, particularly concerning facilities, 
learning environments, and curricula. This study aims to bridge this gap by providing qualita-
tive insights into student perspectives and proposing actionable recommendations for uni-
versities to enhance the EFL learning experience. By addressing these issues, this research 
contributes to the ongoing discourse on language education and student satisfaction, inform-
ing policies that foster a more effective and engaging academic environment for EFL stu-
dents. 

 This study seeks to answer the following research questions: 
 1. What are the expectations that do not match the reality in the English language education 
environment for students? 

 2. What are the consequences of unfulfilled expectations of the EFL students? 
By addressing these questions, the research aims to offer insights that can guide univer-

sity administrators and educators in refining their approaches to EFL instruction, ensuring a 
more effective and supportive learning environment. 

3. Proposed Method 

This study employed a qualitative case study approach to explore EFL students’ unmet 
expectations and how these mismatches occur. The qualitative design allowed for a deep un-
derstanding of participants’ experiences and the contextual factors influencing their learning. 
A case study was suitable for examining the specific and detailed experiences of each partici-
pant, offering rich, contextualized insights into the impact of expectations on the learning 
process. Data were collected through semi-structured interviews with three English Educa-
tion students from Universitas PGRI Adi Buana Surabaya, currently in semesters 4, 6, and 8. 
Participants were selected based on relevance, openness, demographic characteristics, and the 
diversity of perspectives. They shared similar backgrounds in facing barriers to English learn-
ing, which helped control external variables. The interviews were transcribed verbatim and 
served as the primary data source. Semi-structured interviews provided both guidance and 
flexibility, allowing the researcher to explore participants' perspectives in depth. Interviews 
were conducted in person or online, with audio recordings and notes used to document both 
verbal responses and nonverbal cues. The interview questions were validated by two experts 
through peer debriefing to ensure they aligned with the research objectives. Transcriptions 
were then reduced and categorized according to the problem formulation. The data were 
analyzed using thematic analysis, involving six steps: familiarization, initial coding, theme 
identification, theme review, definition and naming of themes, and report writing. This 
method allowed for the identification and interpretation of key patterns in the data. To ensure 
validity, expert validation was applied, with two experienced academics reviewing the inter-
view instruments to confirm their accuracy and relevance in measuring EFL students’ expec-
tations. This process minimized bias and strengthened the trustworthiness of the findings. 
The study assumes that students’ expectations often do not align with reality, particularly in 
three areas: inadequate facilities, an unsupportive curriculum, and a limited English-speaking 
environment. Students expected more English use, better resources, and curriculum relevance 
to their future careers. These mismatches led to decreased motivation, frustration, and aca-
demic stress. Addressing these issues requires curriculum reform, improved facilities, and a 
more supportive English-learning environment. 

4. Results and Discussion 

 Result 
This can result in decreased focus, procrastination, or even giving up, affecting academic 

achievement and graduation time. The S.A. also emphasizes the importance of creating real-
istic expectations and support from the surrounding environment, such as friends, family, and 
educators, to help students stay motivated and achieve their learning goals to the fullest. To 
conclude the results, it can be drawn that the unfulfilled expectations are: 1) facilities that do 
not meet, 2) curriculum that is not suitable, and 3) environment that is not supportive. And 
about the consequences there are two, namely, 1) a decrease in motivation to learn English, 
2) the English ability will decrease. 
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 Discussion 
This section contains discussions or analyses that have been found from the results 

found there are 2 aspects that are the most important, namely unfulfilled expectations and 
their consequences. In terms of unfulfilled expectations there are 3 aspects that affect. Ex-
pectations in English language learning at the university level are not fully aligned with student 
expectations [4]. Universities may place more emphasis on academic aspects, such as grammar 
mastery and essay writing skills, while students often want more practical learning and focus 
on everyday communication. These differences in perspectives can create gaps between the 
curriculum offered, facilities, and the real needs of students in developing their English skills 
[5]. As a result, their English language skills are not developing optimally, even though these 
skills are essential for their academic success and future careers. The three aspects that are 
not in accordance with reality include: 

a. Lack of Adequate Facilities 
The insufficient facilities in English Education programs significantly hinder students' 

language learning and competency development. The absence of language labs, discussion 
rooms, and learning resource centers limits opportunities for authentic language practice, af-
fecting speaking, listening, reading, and writing skills, one of the most pronounced impacts is 
the limited opportunities for students to practice English directly [6]. Limited access to multi-
media tools and diverse learning resources also reduces engagement, making it difficult for 
students to acquire vocabulary, grasp grammatical structures, and develop communication 
skills effectively. Without dedicated spaces for practice, students struggle to improve fluency 
and confidence. Many come from non-English-speaking backgrounds and lack opportunities 
for real-world interaction, increasing the risk of developing incorrect language habits. Addi-
tionally, inadequate facilities reduce student motivation, leading to disengagement and lower 
academic performance. Despite these challenges, students can adapt by using technology, 
forming study groups, and seeking alternative learning [7]. However, without proper institu-
tional support, achieving optimal proficiency remains difficult. 

b. Inappropriate Curriculum 
An inappropriate English education curriculum can hinder students' competency devel-

opment and career readiness by overemphasizing theory while neglecting practical language 
skills, 21st-century competencies, and relevant teaching methodologies work [8]. Curriculum 
often places too much emphasis on linguistic and grammatical theory, while authentic speak-
ing and listening practices receive less attention. Outdated, rigid curricula that fail to align with 
students' interests and job market demands can reduce motivation, increase academic stress, 
and limit innovation in teaching. Monotonous methods and a lack of firsthand teaching prac-
tice further weaken graduates' preparedness. To address this, institutions should involve stu-
dents in curriculum design, incorporate flexible electives, enhance lecturer training, and inte-
grate digital tools to ensure a dynamic, relevant, and inspiring learning experience. 

c. Lack of Supportive Aspects in Terms of the Environment 
English Language Education students often struggle due to a lack of a conducive Eng-

lish-speaking environment, especially in universities outside major cities [9]. Limited oppor-
tunities to practice English, reliance on regional languages, and a lack of exposure to authentic 
language use hinder fluency, vocabulary growth, and confidence. Additionally, unclear course 
expectations, outdated curricula, and insufficient learning facilities further decrease motiva-
tion and slow skill development. To overcome these challenges, students can leverage tech-
nology, create study groups, and integrate English into daily activities, while institutions 
should enhance curriculum relevance and provide better learning resources. From the state-
ment above which states that there are a lot of things that can hinder them in the process of 
learning English because their expectations are broken by the lack of some things that are not 
in accordance with what they expect [10], this results in a decrease in motivation in learning 
English and they are still difficult to develop their English skills [11]. 
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5. Comparison 

This study compares the expectations of EFL students with the reality they experience 
in the English Education Department. Students expect adequate learning facilities such as 
language laboratories and discussion rooms, a relevant and practical curriculum, and a campus 
environment that promotes the daily use of English. However, they encounter limited facili-
ties, a theory-heavy and less applicable curriculum, and an environment where Indonesian or 
regional languages dominate. These mismatches directly impact their learning motivation, 
hinder English language skill development, and increase academic stress. Therefore, curricu-
lum reform, improved infrastructure, and the creation of a more immersive English-learning 
environment are necessary to support students' academic and professional growth. These 
findings are expected to serve as a reference for institutions to make improvements to en-
hance the quality of English language education in higher education. Comprehensive and 
continuous improvements will help create a more positive and productive learning experience 
for students. 

6. Conclusions 

This research examines the unmet expectations of English Education students regarding 
facilities, curriculum, and the English-speaking environment, and their impact on learning. 
Inadequate facilities, such as limited language labs and learning resources, hinder skill devel-
opment and reduce motivation. An outdated and impractical curriculum fails to equip stu-
dents with relevant competencies, increasing academic stress and limiting creativity. Addi-
tionally, a non-supportive English environment, where lecturers and students rarely com-
municate in English, further impedes language acquisition. These unmet expectations lead to 
decreased motivation and suboptimal English proficiency, affecting students' readiness as fu-
ture educators. To enhance learning outcomes, institutions must improve facilities, update 
curricula, and foster an immersive English-speaking environment. 

Author Contributions: Conceptualization: Tanti Aprinia and Rahmat Setiawan; Methodol-
ogy: Tanti Aprinia; Validation: Rahmat Setiawan; Formal analysis: Tanti Aprinia; Investiga-
tion: Tanti Aprinia; Resources: Tanti Aprinia; Data curation: Tanti Aprinia; Writing original 
draft preparation: Tanti Aprinia; Writing review and editing: Rahmat Setiawan; Supervision: 
Rahmat Setiawan; Project administration: Tanti Aprinia. 

Funding: This study was conducted without any external financial support. 

Data Availability Statement: As this research did not involve the generation or analysis of 
new data, there is no data available for sharing. 

Acknowledgments: The researcher would like to express sincere gratitude to the academic 
advisor, Mr. Rahmat Setiawan, for his invaluable guidance, support, and encouragement 
throughout the research process. Special thanks are also extended to the three students of the 
English Education Department at Universitas PGRI Adi Buana Surabaya who willingly par-
ticipated and openly shared their experiences. The researcher is also deeply grateful to the 
experts who contributed to the validation of the interview instruments, ensuring the accuracy 
and relevance of the research. The support and contributions of all parties were instrumental 
in the successful completion of this study. 

Conflicts of Interest: The authors confirm that there are no conflicts of interest related to 
this work. 

  



LITERACY : International Scientific Journals of Social, Education, Humanities 2025 (August), vol 4, no. 2, Aprinia, et al.  114 of 114 

 

 

References  

[1.] C. Romney and D. V. Holland, “The vulnerability paradox: Strengthening trust in the classroom,” Manage. 

Teach. Rev., vol. 8, no. 1, pp. 84–90, Mar. 2023, doi: 10.1177/2379298120978362. 

[2.] A. Nuray and O. Ceylan, “The relationship between learner autonomy and motivation,” Turkish Online J. Educ. Tech-

nol. (TOJET), vol. 20, no. 4, pp. 150–158, Oct. 2021. 

[3.] A. Silvola, P. Näykki, A. Kaveri, and H. Muukkonen, “Expectations for supporting student engagement with learn-

ing analytics: An academic path perspective,” Comput. Educ., vol. 168, Jul. 2021, doi: 

10.1016/j.compedu.2021.104192. 

[4.] A. Tomlinson, A. Simpson, and C. Killingback, “Student expectations of teaching and learning when starting uni-

versity: a systematic review,” J. Furth. High. Educ., vol. 47, no. 8, pp. 1054–1073, Sep. 2023, doi: 

10.1080/0309877X.2023.2212242. 

[5.] B. Mash and J. Edwards, “Creating a learning environment in your practice or facility,” South Afr. Fam. Pract., vol. 

62, no. 1, pp. 1–5, 2020, doi: 10.4102/safp.v62i1.5166. 

[6.] B. Thornhill-Miller et al., “Creativity, critical thinking, communication, and collaboration: Assessment, certification, 

and promotion of 21st century skills for the future of work and education,” J. Intell., vol. 11, no. 3, p. 54, Mar. 2023, 

doi: 10.3390/jintelligence11030054. 

[7.] H. D. Brown, Principles of Language Learning and Teaching, 5th ed. Pearson Longman, 2007. 

[8.] H. Tamsah, J. Bata, I. Sekolah, T. Ilmu, E. Amkop, and Y. Yusriadi, “Create teaching creativity through training 

management, effectiveness training, and teacher quality in the Covid-19 pandemic,” J. Ethn. Cult. Stud., vol. 8, no. 4, 

pp. 18–35, Aug. 2021, doi: 10.29333/ejecs/800. 

[9.] I. Mauliya, R. Z. Relianisa, and U. Rokhyati, “Lack of motivation factors creating poor academic performance in the 

context of graduate English department students,” Linguists: J. Linguist. Lang. Teach., vol. 6, no. 2, p. 73, Dec. 2020, 

doi: 10.29300/ling.v6i2.3604. 

[10.] I. S. P. Nation and J. Macalister, Language Curriculum Design. Routledge, 2010. 

[11.] J. C. Richards and R. Schmidt, Longman Dictionary of Language Teaching and Applied Linguistics, 4th ed. Routledge, 2010. 

[12.] J. Harmer, The Practice of English Language Teaching, 5th ed. Pearson Education, 2015. 

[13.] M. Lamb and F. E. Arisandy, “The impact of online use of English on motivation to learn,” Comput. Assist. Lang. 

Learn., vol. 33, no. 1–2, pp. 85–108, Jan. 2020, doi: 10.1080/09588221.2018.1545670. 

[14.] M. Takrim and R. H. Mikkael, “Pengaruh kompetensi dosen, motivasi, dan lingkungan belajar terhadap prestasi 

belajar mahasiswa pada mata kuliah Bahasa Inggris,” Economics and Digital Business Review, vol. 1, no. 2, pp. 100–111, 

Jul. 2020, doi: 10.37531/ECOTAL.V1I2.14. 

[15.] S. Inganah, R. Darmayanti, and N. Rizki, “Problems, solutions, and expectations: 6C integration of 21st century ed-

ucation into learning mathematics,” JEMS: J. Edukasi Mat. Sains, vol. 11, no. 1, pp. 220–238, Mar. 2023, doi: 

10.25273/JEMS.V11I1.14646. 

[16.] Z. Dornyei, Motivational Strategies in the Language Classroom. Cambridge Univ. Press, 2001. 


