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Abstract. The inability of students to grasp a concept or solve problems during the learning process is an 

inevitable occurrence. One such instance is when students encounter challenges in solving economic problems. 

Addressing the issue of students' inability to analyze questions in economics learning is essential, as every student 

inherently possesses the potential for analytical problem-solving abilities. This research is a qualitative research 

project involving high school students in Cirebon Regency as participants. The data collection techniques 

employed in this research include observation, data analysis, and in-depth interviews. The objective of this 

research is to investigate how students utilize their reflective thinking abilities in problem-solving within the 

context of economics learning. In this research, learning styles exert the greatest influence on economics learning 

in schools. Several factors contribute to students' reluctance to complete economics assignments, including 

differences in students' learning styles. Some students prefer theoretical learning, while others prefer practical 

learning. Additionally, obstacles arise from a lack of self-awareness, which hinders reflective thinking. In this 

research, learning styles emerge as the primary influencer on economics education within schools. Numerous 

factors contribute to students' reluctance to complete economics assignments, notably variances in their learning 

styles. While some students gravitate towards theoretical learning, others lean towards practical learning. 

Moreover, challenges arise from a deficiency in self-awareness, impeding reflective thinking. 
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INTRODUCTION 

This article examines students' reflective thinking abilities during the introduction of 

economics education and its influence on the teaching-learning process. The introduction of 

economics education in high schools aims to cultivate students' comprehension and reflective 

thinking skills in understanding the engaging process of economic learning. The reflective 

learning process is characterized by empowering students to engage in personal, unrestricted, 

and independent activities. Reflective practice is regarded as a method to cultivate awareness, 

empathy, collaboration, deep listening, engagement with diverse perspectives, and improved 

and creative responses to sustainability. The progression towards reflective teaching represents 

a significant advancement (Wijnands et al., 2021). Through reflective thinking, individuals aim 

to comprehend, critique, appreciate, explore alternative resolution strategies, and evaluate the 

challenges they encounter. Hence, the significance of reflection and the cultivation of reflective 

thinking have garnered significant attention among scholars and have been acknowledged in 

various fields and disciplines (Weerakoon, 2023).   

Reflective thinking constitutes a component of higher-order thinking and holds great 

importance for students. It guides students to engage in reasoned actions through active, 

ongoing, and meticulous thought processes, leading them to arrive at new conclusions (Junaedi, 

Maryam, & Lutfi, 2022). In the present learning environment, it is imperative to cultivate 
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critical thinking skills in students right from the outset to prevent learning from being perceived 

as monotonous and tedious. Reflective thinking is also an active endeavor; it demands effort to 

articulate concepts and endeavor to connect ideas, thus comprehending their deeper 

significance by employing appropriate strategies. Therefore, reflective thinking involves 

understanding concepts and making decisions when facing problems. (Junaedi, Maryam, & 

Anwar, 2022). To generate deep learning and activity, academic or professional reflection of 

Superior Education professionals requires access to the highest critical level (critical reflection 

or transformation) to (re)incorporate new skills in expertise and abilities. (Sabariego Puig et 

al., 2019). Critical thinking is making rational decisions about what to believe and do. 

(Supriyatno et al., 2020).. Understanding economics at the high school level is an important 

foundation for understanding more complex concepts at the next academic level. In this 

context, reflective thinking becomes a key factor to improve learning effectiveness.  

The examination of reflective thinking as a subset of educational research aims to 

cultivate high-quality and competitive human resources (Kholid1 et al., n.d.). One of the 

successes in education, especially in relation to reflective thinking, can be done by knowing 

the habits of students' learning styles  (Jaenudin et al., 2017). Reflective thinking ability is the 

ability to recognise, analyse, and find alternative solutions to various economic problems faced. 

In this research, the ability to think reflectively in dealing with economic learning in high 

school will be studied. In this case, because it allows learners to determine facts, find ways to 

solve and identify formulas, reflective thinking is very practical for solving complex and 

sophisticated problems or tasks.  

In the learning process, three aspects are considered: learning conditions that prioritize 

attention to the characteristics of the lesson, students, goals, and obstacles. Among these 

learning characteristics, emphasis must also be placed on course management and classroom 

management (Masturoh & Anggita, 2018). This happens, such as when the teacher is giving a 

lesson then there are students who are chatting with each other and not paying attention to the 

lesson, then the teacher can ask what has been taught to the students concerned, so that students 

want to pay attention to the lesson delivered again. Reflective learning allows learners to 

improve their thinking, leading to better actions towards well-being over time. Reflective 

learning helps to increase awareness of oneself, others, and society as a whole. Developing 

reflective and critical competencies is a key goal for higher education educators, who need to 

adapt to an ever-evolving curriculum and to changing technical and social environments.  

An observable outcome in education is the cognitive process acquired through learning 

across various disciplines. Problem-solving skills hold paramount importance for students and 

their future endeavors. As teachers are tasked with designing the learning environment and 
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employing appropriate strategies, their actions are anticipated to play a pivotal role in student 

engagement (Hegarty & Thompson, 2019). A characteristic of high quality teachers is that they 

are highly knowledgeable about the material they teach students. However, it is crucial for 

students to recognize that teachers are also continuously engaged in the learning process. 

Researchers conducted a research in high schools in the city of Cirebon and identified an issue 

regarding economics education: students exhibited reduced interest due to the perceived 

complexity and monotony of the subject. Consequently, the authors were motivated to conduct 

research with the title "Reflective Thinking of Students in Economic Learning." The purpose 

of this research is to find out what factors influence the lack of interest in learning in economic 

lessons.  

Students typically lack motivation to actively engage in learning activities. They often 

seek enjoyable learning experiences in the classroom, but accounting is a subject that students 

generally do not find very "fun." (Zhao, 2019). Within the framework of this research, the 

authors realise specific and general benefits, the expected benefits of this research are as 

follows: 1. Theoretical benefits as a means of complementing scientific references and research 

in the field of education 2. Practical benefits, for schools that have contributed to being allowed 

to this research, For teachers Increase teacher awareness and motivation, for students can 

arouse students' enthusiasm to take part in interesting learning activities, For parents Growing 

parents' awareness of the importance of their role in guiding and controlling their children in 

the learning process 3. For Researchers As an addition to future researchers, especially for 

research related to reflective ability. The practice of reflective thinking and engaging in the 

reflection process has the potential to improve analytical and decision-making skills. This 

equips students with the tools to improve their judgement. 

Ruggerio defines learning as a mental activity that helps form or solve problems, make 

decisions, or satisfy curiosity. (Samura, 2019). Personality development is the process of 

formation as a result of activities controlled by a system of motives that characterise a person. 

Teachers are agents of change where the function of the teacher is not only an educator, but 

also a facilitator, motivator, innovator Ramdhani, M.R. & Adawiyah, R., 2023 in (Kunani, 

2023). The varied activities of the teacher, along with the cultivation of their personal qualities, 

contribute to the teacher's interactions with themselves, colleagues, and students. In our view, 

all these elements constitute reflective thinking as an essential aspect of the teacher's practice 

and influence their professional growth. Learning is defined as a process wherein individuals 

exert effort to attain a comprehensive behavioral change. 
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METHOD  

Research model 

This research employed a qualitative research design, utilizing high school students in 

Cirebon Regency as the research participants. Data collection methods included observation, 

data analysis, and in-depth interviews. Thematic analysis was utilized to identify patterns and 

trends in students' reflective thinking skills. Observations were conducted to observe students' 

reactions and engagement in economic learning, focusing on the method of instruction. 

Observations were not limited to tangible events but also encompassed verbal interactions. The 

aim was for students to grasp the competencies taught and understand how to achieve positive 

learning outcomes. 

Interviews were conducted to gain a deeper understanding of students' thoughts and 

views regarding economic learning. The data collected will be analysed qualitatively and 

presented in descriptive form. Meanwhile, to improve this understanding, the analysis needs to 

be continued by trying to find meaning. Reflective thinking forms students to connect prior 

knowledge to solve problems that are interrelated and arranged in the process of solving them 

by expressing ideas and ideas that are interconnected in the mind. So the activities of analysing 

qualitative data are combined with data collection activities, data reduction, data presentation 

and conclusions of research results. 

The results of this research are based on data obtained through observation, data 

collection, and interviews with high school students in Cirebon district. Analysis of the data 

showed a positive effect of learning on improving students' thinking skills. Customised 

learning materials are important to increase student engagement (El-Sabagh, 2021). Noeng 

Muhadjir suggests the notion of data analysis as an effort to systematically search and organise 

records of observations, interviews, and others to improve the researcher's understanding of the 

case under research and present it as outcomes for others. (Rijali, 2018).  The author will list 

the various field data that have been found as follows. 

Observation 

Education is considered a channel of economic growth because education is an intrinsic 

mechanism of knowledge absorption (Squicciarini, 2020). Classroom observation research to 

see students' learning possibilities is a method used to observe and collect data about students' 

behaviour and abilities during the learning process. In this type of research, the researcher will 

be directly in the classroom to observe the interaction between students, teachers, and the 

subject matter being taught. The classroom observation research process begins with designing 

specific objectives and research questions.  



 

LITERACY : International Scientific Journals Of Social, Education and Humaniora 
Vol. 3 No. 1 April 2024 
E-ISSN: 2829-3649, P-ISSN: 2829-3908 Pages 10-24 
 

 

 

The purpose could be related to students' understanding of the material, active 

participation in the learning process, or their ability to apply the concepts they have learnt. The 

researcher then selected the class to be observed and obtained approval from the teacher and 

students to conduct the observation. During the observation, the researcher actively observed 

students' interaction and behaviour during the learning process. This includes active 

participation in discussions, reactions to teacher questions, students' ability to solve problems, 

and their ability to apply the concepts that have been taught. The results of the observation 

research, the researcher concluded that learning with Quiz interludes, small group work and 

working on the blackboard in front of the class, giving rewards, giving appreciation and in a 

few weeks found a change from the first week to the last week students' interest continued to 

increase to follow and work on economic learning can increase students' enthusiasm for 

learning. Students use and apply the concepts in other situations and gain new experiences that 

start the next learning cycle. (Veine et al., 2020).  

In the observation stage, the author made several discoveries from learning economics 

that students want. Like doing learning; 1) Using an interesting PPT, so that learning is more 

colourful because it does not only present counts and material but presents images on the PPT 

to make it not boring, 2) do games or quiz related to the material being studied, can be used 

after learning or before learning. At the time of the research, doing a quiz can be with the 

kahoot application. The goal is to be able to evaluate the extent to which students understand 

economic material.  Kahoot! is an innovative formative assessment tool. (Muhd Al-Aarifin et 

al., 2019).  3) Group assignments, so that students can exchange ideas to solve a problem and 

find the final result. Students may feel disconnected with too little discussion or unclear 

assessment requirements, but they may feel overwhelmed and preoccupied if there is too much 

discussion or assessment requirements are too onerous. (Buelow et al., 2018).. 4) giving 

rewards, as a reference so that students work harder 5) giving appreciation, making students 

feel valued because their results get praise.Data collection 

The researcher employed data collection methods commonly utilized for assessing 

students' learning abilities, primarily through tests. Each data collection method possesses 

distinct advantages and limitations, and may be employed independently or in conjunction to 

attain a more comprehensive understanding of students' learning capabilities. Tests represent 

one of the prevailing approaches for gauging student aptitude. Tests can be written or practical 

tests specifically designed to test the understanding and application of concepts that have been 
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learnt. Students need to have the ability to think, to find the right way to solve the mathematical 

problems they face (Sari et al., 2020).  

Interviews constitute a data collection method entailing direct interaction between 

researchers and learners. Reflective thinking epitomizes the highest level of cognitive 

processes. Educators ought to strive towards cultivating this skill, as it assists individuals in 

planning subsequent steps, making informed decisions, and navigating through challenges and 

dynamic situations (Al Arood et al., 2020).. Through interviews, researchers can explore 

students' understanding and thinking in depth. Interviews can be conducted in the form of 

individuals or small groups. During the interview, the researcher can ask questions related to 

the subject matter, ask students to explain their understanding, and identify any difficulties or 

confusions they face. Interviews provide more detailed and nuanced qualitative information 

about students' abilities. 

Interview 

Interviews constitute a data collection method entailing direct interaction between 

researchers and learners. Reflective thinking epitomizes the highest level of cognitive 

processes. Educators ought to strive towards cultivating this skill, as it assists individuals in 

planning subsequent steps, making informed decisions, and navigating through challenges and 

dynamic situations (Al Arood et al., 2020).. Through interviews, researchers can explore 

students' understanding and thinking in depth. Interviews can be conducted in the form of 

individuals or small groups. During the interview, the researcher can ask questions related to 

the subject matter, ask students to explain their understanding, and identify any difficulties or 

confusions they face. Interviews provide more detailed and nuanced qualitative information 

about students' abilities. 

 

RESULT  

This research aims to elucidate students' motivation to learn Economics based on field 

research outcomes. The data obtained encompass several intriguing aspects.  

1. The interest levels in economics classes vary among different students. Several factors 

contribute to this, as reported by Subject 2, Subject 3, and Subject 4, who express a 

fondness for economics classes due to their challenging nature. One of them stated, 

"challenging, can imagine like our own money is counted to balance." 

It is different with Subject 1 who revealed that economics lessons are not only 

challenging but can be motivated from his aspirations to have his own company. "I like it 

because I want to have my own company so I can manage finances". 



 

LITERACY : International Scientific Journals Of Social, Education and Humaniora 
Vol. 3 No. 1 April 2024 
E-ISSN: 2829-3649, P-ISSN: 2829-3908 Pages 10-24 
 

 

 

2. Students exhibit diverse learning styles, encompassing a preference for theoretical 

learning or practical learning. This divergence influences students' experiences during 

the learning process. Subject 1 and Subject 2, for instance, express a preference for 

theoretical learning over practical learning, emphasizing the necessity for initial 

theoretical explanations before engaging in practical application. They stated, "It must 

be explained first through theory and then go into practice."  

It is different with Subject 3 and Subject 4 who prefer learning through practice 

compared to theoretical learning. "I think I understand more with practical learning, because it 

is directly applied clearly and directly."  

3. Subject 1, Subject 2, and Subject 4 favored the group discussion learning approach. 

They expressed that "Group discussions are beneficial, as they facilitate the exchange 

of ideas to collectively arrive at solutions."  

It is different with Subject 3, who prefers an independent learning system. "I prefer to 

do it independently, because I am more focused on doing the assignment" 

4. Environmental factors within the school setting can influence students' engagement in 

the learning process. One student remarked, "My school environment is very 

comfortable, so we thoroughly enjoy the learning experience at school."  

5. Facility-related factors within the school environment can significantly affect students' 

learning experiences, particularly when essential facilities are lacking or inadequately 

maintained. For instance, the absence of key resources such as projectors and 

functioning toilets can impede students' access to necessary amenities. One student 

highlighted, "In my classroom, I cannot use the projector because the one provided is 

damaged, and there has been no repair. Consequently, when a lesson requires projector 

use, my class must borrow one from other classrooms." Additionally, while there may 

be an abundance of toilets available, their lack of maintenance results in frequent 

damage. As expressed, "There are many toilets here, but they are often out of order." 

6. Organizational factors represent one of the influences on students during the classroom 

learning process, as busy organizational commitments can encroach upon students' 

research time. One student noted, "Many students participate in various organizations 

during class, but it's crucial for students to effectively manage their time between 

academics and extracurricular activities. Consequently, not all students who engage in 

these organizations may be able to maintain pace with their learning." 
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7. The classroom environment serves as a primary influence on the learning process, as a 

comfortable classroom can enhance the learning atmosphere. However, not all students 

may feel comfortable during the learning process in the classroom. One student 

explained, "In the classroom, there are cliques, so I feel more at ease with friends who 

are involved in organizations, as we have more interaction." 

Table 

interview results 
 Subject 1 Subject 2 Subject 3 Subject 4 

Students' interest in 

learning Economics 

Challenging 

because I'm 

motivated by the 

dream of having 

my own company 

so I can manage 

my finances. 

Challenging but no 

motivation to like 

learning 

economics 

I really like 

economics 

because it's 

challenging and 

motivating to 

imagine our own 

money being 

counted to 

balance. 

Interest is still 

50.50, but I like it 

because learning 

economics is very 

challenging 

Learning style Theory Theory Practice Practice 

Learning system Group Group Independent Group 

Image 

test results 

 

Note: picture 1 

Subject 1. The results of the economics lesson test on the balance sheet material can be 

accurately completed. The outcomes from independently conducted tests revealed that Subject 

1 successfully completed the test in its entirety. One of the motivating factors for Subject 1 is 

the aspiration to establish their own company. Despite Subject 1's preference for theoretical 

learning, it did not impede their ability to excel in practical tests on trial balance material, which 

they completed comprehensively. However, there were a few annotations evident from their 

test results. 
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Note: picture 2 

Subject 2. The results of the economics lesson test on the balance sheet material cannot 

be completed to completion. The outcomes from the independently conducted test indicate that 

Subject 2 did not complete the test in its entirety due to various factors. Subject 2 possesses a 

theoretical learning style and lacks interest in learning economics, which contributes to their 

difficulty in completing the test fully. 

     

Note: picture 3 

Subject 3. The results of the economics lesson test on the balance sheet material can be 

completed correctly. 
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The outcomes from the independently conducted test indicate that Subject 3 was able 

to complete the test entirely and accurately. Their workmanship appears to be very thorough, 

albeit with a few annotations evident in the test results. Subject 3 exhibits a keen interest in 

learning economics and favors a suitable learning style, namely practical application. This 

inclination facilitates their ease in completing practical tests in economics lessons. 

 

Note: Figure 4 

Subject 4. The results of the economics lesson test on balance sheet material can be 

completed correctly. The outcomes from the independently conducted test indicate that Subject 

4 completed the test correctly. However, at the initial stages of the task, Subject 4 experienced 

confusion, resulting in some annotations on the test results. Subject 4's strong interest in 

learning and their preference for a practical learning style facilitate their ability to easily 

complete practice tests on balance sheet material. 

The results of the conducted tests indicate that Subject 1, Subject 3, and Subject 4 

successfully completed the economics assignment involving balance sheet material accurately. 

In contrast, Subject 2 did not complete the task entirely. This discrepancy is attributed to 

Subject 2's distinct learning style, characterized by a preference for theoretical methods. 

Consequently, when faced with practical applications in economics, Subject 2 encounters 

difficulty in engaging in reflective thinking, thus hindering their ability to complete 

assignments effectively.  

 

CONCLUSION AND RECOMMENDATION 

In the research of economics, students are required to analyze and solve problems. The 

outcomes indicate that some students were able to accurately complete calculations related to 

economic materials. However, there are several obstacles that lead students to procrastinate on 
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their economics assignments. These obstacles stem from various factors, including differences 

in students' learning styles and interests, as well as a lack of self-awareness that hinders 

reflective thinking. Learning style is a combination of several learning information that is 

absorbed then students can organise each of these information. (Undari & Desyandri, 2022). 

Self-awareness is an ability that can feel, understand yourself and know the cause of the 

feelings that arise. (Astuti et al., 2019). In the research found a different learning system in 

each student, namely choosing a group and independently, according to Suryosubroto (1996: 

72) student activeness can be seen from: (1) confidence in understanding the material during 

learning; (2) understanding and distinguishing every knowledge gained (3) doing assignments 

independently (4) learning with groups; (5) exploring new things; (6) being able to express the 

results of thoughts orally and appearance. (Nurzaki Alhafiz, 2022). Furthermore, there are 

outcomes regarding the varying learning interests of students in economics classes. Learning 

interest serves as a motivating factor for individuals, driven by a sense of experience, pleasure, 

and conscious desire. (Rahmayanti, 2016) Additionally, learning interest influences academic 

achievement. The greater the creativity and interest exhibited by students during the learning 

process, the higher their enthusiasm and the better their academic performance (Nofrialdi, 

2022). Fundamentally, reflective thinking entails a student's capacity to recall and utilize the 

knowledge stored in their memory to effectively address any challenges encountered in pursuit 

of their goals. 
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